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ABSTRAK

Ismail, Taufik, 2025. Pengaruh Keteladanan Guru Pendidikan Agama Islam,
Pembiasaan Peserta Didik, Lingkungan Sekolah Dan Sarana Prasarana
Ibadah Terhadap Perkembangan Jiwa Agama Siswa (Studi Survei pada siswa
kelas XII di SMAN 1 Pangandaran dan SMAN 1 Parigi). Disertasi. Program
Studi Doktoral Pendidikan Agama Islam. Pascasarjana Universitas KH Abdul
Chalim. Promotor Disertasi: Dr. KH. Muhammad Afif Zamroni, Lc., M.E.I
dan Co. Promotor: Dr. H. Zakariyah, M.Pd.I

Kata Kunci: Keteladanan Guru, Pembiasaan Peserta Didik, Lingkungan Sekolah,
Sarana Prasarana Ibadah dan Perkembangan Jiwa Agama

Penelitian ini menganalisis mengapa, meski SMAN 1 Pangandaran dan SMAN
1 Parigi telah menyediakan dukungand@gama yang memadai,gedung representatif,
kurikulum PAI terstruktur, guru /bersertifikasi, program “pembiasaan, sarana-
prasarana ibadah, dan ekstrakurikuler, kesadaran batin siswa terhadap nilai agama
(komitmen ibadah, kepedulianssosialy, pengendaliansdiri) masih lemah, tercermin
pada turunnya indeks karakter, rendahnya partisipasi keagamaan, minimnya
inisiatif sosial, serta catatan pelanggaran disiplines Studi ini bertujuan menguji
pengaruh keteladanan guru PAI, pembiasaan peserta didik, lingkungan sekolah, dan
sarana-prasarana ibadah terhadap perkembangan jiwa agama siswa, sekaligus
membandingkan kedua sekolah®. Kerangka teéofinya memadukan Attachment
Theory untuk menjelaskan keterikatan emosional-spiritual siswa dengan Tuhan
sebagai figur utama, dan Social Cognitive Theery untuk memahami peran
lingkungan, pembiasaan, serta keteladanan guru.

Pendekatan yang digunakan kuantitatif kausal-komparatif dengan survei
terhadap 567 siswa kelas XII (284 SMAN 1Pangandaran; 283 SMAN 1 Parigi)
melalui kuesioner Likert berbasis Google Form dan dokumentasi . Sampel diambil
dengan proportionate stratified random sampling . Validitas dan reliabilitas
instrumen diuji dengan Outer Loading, Cronbach’s Alpha, Composite Reliability,
dan AVE . Analisis data menggunakan SEM-PLS (SmartPLS 3.29) .

Hasil memperlihatkan kontribusi berbeda dari tiap variabel bebas . Pembiasaan
peserta didik berpengaruh positif paling kuat terhadap jiwa agama (koefisien 0,389;
F Square 0,172, kategori sedang) . Keteladanan guru PAI juga positif-signifikan
(koefisien 0,287; F Square 0,095, kategori kecil) . Lingkungan sekolah positif-
signifikan dengan kontribusi sangat kecil (koefisien 0,141; F Square 0,020) .
Sarana-prasarana ibadah tidak signifikan (koefisien 0,063; p-value 0,100; F Square
0,006) . Ditemukan pula perbedaan signifikan antarsekolah pada beberapa
indikator, khususnya aspek aspek intelektual dan ritualistik keagamaan siswa, serta
menghasilkan interpretasi dan opsi atau pemikiran kritis dan ruang dan area ibadah.

Temuan teoretis menguatkan Attachment Theory (Bowlby) tentang krusialnya
keterikatan emosional kepada Tuhan dan Social Cognitive Theory (Bandura)



tentang pembentukan perilaku keagamaan melalui interaksi . Studi ini juga
memperkuat Integrative Ethical Education (Narvaez) pada aspek ethical sensitivity,
dengan menekankan peran keteladanan guru PAI sebagai model moral . Kontribusi
konseptual lainnya mengembangkan habit loop dalam teori Interest-Driven Creator
menjadi pemicu—rutinitas—harmoni dengan penambahan unsur internalisasi nilai
(John Dewey) . Temuan mendukung Place Identity bahwa sarana ibadah menjadi
identitas spiritual hanya bila disertai keterikatan emosional dan pengalaman
bermakna . Dimensi konsekuensi dalam teori religiusitas Glock ditafsir ulang
menuju aktualisasi diri ala Maslow . Penelitian ini sekaligus memperkuat serta
mengembangkan kajian Kuusisto, Tirri, Rissanen (keteladanan guru), Georgiev
(pembiasaan), Tapia-Fonllem (lingkungan sekolah), Huber (Centrality of
Religiosity Scale), serta Sugawara dan'Nikaido (sarana ibadah) .

Secara praktis, disarankan sekolah membangun keteladanan empatik guru;
menegakkan aturan keagamaan yang konsisten sebagai pemicu kebiasaan positif;
serta menumbuhkan lingkungan relasional, yang hangat, suportif, dan religius
melalui interaksi guru—siswa yang berkualitas, agar perkembangan jiwa agama
siswa terakselerasi dan program pendidikan agama berfokus pada internalisasi serta
pembiasaan nilai spiritual di samping penyediaan fasilitas



ABSTRACT

Ismail, Taufik, 2025. The Influence of Exemplary Islamic Religious Education
Teachers, Learner Habits, School Environment, and Worship Infrastructure
on the Development of Students' Religious Soul (Survey Study on XII grade
students at SMAN 1 Pangandaran and SMAN 1 Parigi). Dissertation. Islamic
Religious Education Doctoral Study Program. Postgraduate University KH
Abdul Chalim Mojokerto. Dissertdtion Promoter: Dr. KH. Muhammad Afif
Zamroni, Lc., M.E.I and Co-Prometer: Dr. H. Zakariyah, M.Pd.1

Keywords: Teacher Exemplary, Learner Habits, School Environment, Worship

Infrastructure, Religious #Soul Development, Islamic Religious
Education, SEM-PLS

This study analyzes why, despite SMAN 'l Pangandaran and SMAN 1 Parigi
providing adequate religious. support—representative facilities, a structured
Islamic Religious Education (PAI) curriculum, certified teachers, habituation
programs, worship facilities, and{religious extracurriculars—students’ inner
awareness of religious values (worship commitiment, social concern, self-control)
remains weak, as reflected in declining character index scores, low participation in
religious activities, limited social initiative, and records of disciplinary violations.
The study examines the effects of PAI teacher role modeling, studént habituation,
the school environment, and worship facilities on the/development of students’
religious disposition, whilevalso comparing the-two schools. The theoretical
framework integrates Attachment Theory to explain students’ emotional-spiritual
bond with God as a primayy attachment figure, and,Social Cognitive Theory to
understand the roles of environment, habituation, and teacher modeling.

A quantitative causdl-comparative lapprodch was €mployed, surveying 567
12th-grade students (284 from SMAN"T Pangandaran,; 283 from SMAN 1 Parigi)
using a Likert-scale (Google [Form quiestionnaire and supporting documentation.
Sampling used proportionate stratified random sampling.” Instrument validity and
reliability were tested using Quter Loadings, Cronbach'’s Alpha, Composite
Reliability, and AVE. Data were analyzed with SEM-PLS (SmartPLS 3.29).

Findings show differentiated contributions from each independent variable.
Student habituation had the strongest positive and significant effect on religious
disposition (coefficient 0.389; F Square 0.172, medium). PAI teacher role modeling
was also positive and significant (coefficient 0.287; F Square 0.095, small). The
school environment was positive and significant with a very small contribution
(coefficient 0.141; F Square 0.020). Worship facilities were not significant
(coefficient 0.063; p-value 0.100; F Square 0.006). Significant differences between
schools were also found on several indicators, particularly in students’intellectual
and ritualistic religious aspects, and in the interpretation, critical options, and use
of worship spaces/areas.



The theoretical implications reinforce Attachment Theory (Bowlby) regarding
the crucial role of emotional attachment to God and Social Cognitive Theory
(Bandura) on the formation of religious behavior through interaction. The study
also supports Integrative Ethical Education (Narvaez) in the domain of ethical
sensitivity by highlighting PAI teacher role modeling as a moral exemplar.
Conceptually, it extends the habit loop within the Interest-Driven Creator
framework into a trigger—routine—harmony sequence with the added element of
value internalization (John Dewey). The findings support Place Identity theory,
indicating that worship facilities become a spiritual identity only when
accompanied by emotional attachment and meaningful experience. The
consequence dimension in Glock’s religiosity theory is reinterpreted toward
Maslowian self-actualization. The study simultaneously strengthens and advances
the works of Kuusisto, Tirri, and Rissamnen (teacher role modeling); Georgiev
(habituation);, Tapia-Fonllem (school environment); Huber (Centrality of
Religiosity Scale); and Sugawara and Nikaido (worship facilities).

Practically, schools are advised to'eultivate empathetic teacher role modeling;
enforce consistentveligious rules asfriggers for positive habits; and foster a warm,
supportive, and religious relationdl climate through high-quality teacher—student
interactions, so that students’wreligious dispositionsdevelops more rapidly and
religious education programs focus on internalization and habituation of spiritual
values alongside facilitysprovision..
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